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Learning occurs swiftly, particularly in the first few years of life. ECE 

programs formalize the development of core concepts, abilities, and attitudes 

that lay the groundwork for school readiness.  Training is the most efficient 

approach for giving in-service trainers with knowledge and thinking and 

preparing them for their performance profession. Early Childhood 

Education level is beneficial to children's balanced Social, Mental, Physical, 

and Cognitive development. Given the importance and effectiveness of ECE, 

all governments prioritize ECE level programs.  In-service training is 

essential for in-service teachers to deal with new challenges and 

advancements in the educational field. The purpose of this study is to look 

into the impact of in-service teacher training on teacher performance at the 

ECE level, as well as the implementation of in-service teacher training 

programs in Tehsil Chakwal. The study concentrated on in-service 

instructors and ECE students. The key goals of the study were to look into 

the impact of teacher performance and the implementation program in 

Tehsil Chakwal. The study's population includes all early childhood 

educators from Tehsil Chakwal's government schools, that is 322. To gather 

samples from ECEs in Tehsil Chakwal, basic random sampling was used, 

utilizing a questionnaire as a tool instrument. The equipment was self-

designed to meet the research requirements. As a sample, 175 ECEs from 

government schools were selected. The data was analysed using the 

Statistical Package for Social Sciences (SPSS). The Social Sciences founded 

a descriptive technique. To calculate percentages and regressions, SPSS was 

used. The study revealed that trained teachers have better rapport with 

children as compared to untrained teachers. Trained teachers are more 

satisfied than untrained teachers. ECE training has improved teachers’ 

performances and the enrollment of children. Moreover, It contributes to the 

reduction of dropouts and repeaters at the ECE level. 
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Introduction 

In the dynamic landscape of Early Childhood Education (ECE), the continuous professional 

development of teachers is paramount to ensuring high-quality learning experiences for young 

children. In-service training programs have long been recognized as essential avenues for 

educators to acquire new knowledge, refine pedagogical skills, and stay abreast of evolving 

educational paradigms. However, the mere participation in such training does not automatically 

translate to enhanced teaching efficacy or improved student outcomes. It is within this context that 

reflective practice emerges as a critical component, serving as the bridge between theoretical 

knowledge gained during training and its practical application in the classroom. 

Reflective practice involves a deliberate and structured process wherein educators critically 

examine their teaching experiences, decisions, and student interactions. This introspective 

approach fosters self-awareness, promotes continuous learning, and empowers teachers to adapt 

their methodologies to better meet the diverse needs of their students. By integrating reflective 

practice into in-service training, ECE teachers can transform passive learning into active, 

contextually relevant strategies that resonate with their unique classroom environments. 

This paper delves into the role of reflective practice in amplifying the effectiveness of in-service 

training for ECE teachers. Through an exploration of existing literature and empirical studies, we 

aim to elucidate how reflective practice not only enhances teaching performance but also 

contributes to the holistic development of educators, ultimately leading to enriched learning 

experiences for young children. 

Reflective practice serves as a cornerstone for professional development in education. By engaging 

in regular reflection, educators gain deeper insights into their teaching methodologies, student 

engagements, and the underlying beliefs that shape their instructional decisions. This process of 

introspection enables teachers to identify areas of strength and pinpoint aspects requiring 

improvement, fostering a culture of continuous self-improvement and adaptability (Mahnaz et al., 

2022a). 

A study by Syslová (2019) underscores the significance of reflection in enhancing the quality of 

preschool teachers' educational performance. The research indicates that teachers who engage in 

higher levels of reflective practice demonstrate superior teaching performance, emphasizing the 

direct correlation between reflection and educational quality. Furthermore, the study highlights that 

educators with advanced degrees tend to exhibit more profound reflective capabilities, suggesting 

that higher education levels may facilitate deeper introspective practices. 

In-service training programs are designed to equip teachers with new skills and knowledge 

pertinent to their professional roles. However, the effectiveness of these programs is significantly 

amplified when coupled with reflective practice. Reflection allows educators to contextualize and 

internalize the information acquired during training, facilitating the translation of theoretical 

concepts into practical classroom applications (Mahnaz et al., 2022b). 

The Early Learning Initiative's continuous professional development (CPD) program serves as a 

pertinent example. This initiative incorporated reflective practice modules, enabling early 

childhood care and education practitioners to critically assess their teaching methods and align 

them with contemporary educational frameworks. Participants reported a transformation in their 

professional identity, attributing this change to the reflective components of the program that 

encouraged active evaluation of their practices against established quality standards. 
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The integration of reflective practice within early childhood education settings offers multifaceted 

benefits. It encourages educators to adopt a responsive rather than reactive approach to teaching, 

fostering environments that are attuned to the individual needs of young learners. By 

contemplating their interactions and instructional strategies, teachers can develop more effective 

and personalized approaches to student engagement. 

ZERO TO THREE, an organization dedicated to early childhood development, emphasizes that 

reflective practice enables educators to consider the broader context of a child's life, including 

cultural, familial, and societal influences. This holistic perspective ensures that teaching methods 

are not only pedagogically sound but also culturally and contextually relevant, thereby enhancing 

the overall learning experience for children. 

While the benefits of reflective practice are well-documented, its implementation within in-service 

training programs presents certain challenges. Educators may encounter obstacles such as time 

constraints, lack of institutional support, or insufficient training in reflective methodologies. To 

overcome these barriers, it is essential to create structured opportunities for reflection within 

professional development programs (Mahnaz et al., 2025). 

Strategies to foster reflective practice include: 

1. Structured Reflection Sessions: Incorporating dedicated time for reflection during 

training sessions encourages educators to deliberate on their learning experiences and 

discuss insights with peers. 

2. Reflective Journals: Encouraging teachers to maintain journals where they document and 

analyze their teaching experiences promotes continuous self-assessment and growth. 

3. Peer Collaboration: Facilitating collaborative reflection among educators fosters a 

community of practice where experiences and strategies are shared, leading to collective 

professional advancement. 

Addressing these challenges requires a concerted effort from educational institutions to prioritize 

reflective practice within their professional development frameworks, ensuring that teachers are 

equipped with the necessary tools and support to engage in meaningful reflection. 

Reflective practice stands as a pivotal element in enhancing the impact of in-service training for 

Early Childhood Education teachers. By fostering a culture of introspection and continuous 

learning, reflective practice empowers educators to critically assess and refine their teaching 

methodologies, leading to improved educational outcomes for young children. The integration of 

reflective practice into professional development programs not only enriches the teaching 

experience but also cultivates a responsive and adaptive educational environment that is attuned to 

the evolving needs of both educators and learners. 

Objectives of the Study 

1. To investigate the impact of in-service training on teacher performance teaching at ECE 

level. 

2. To examine the implementation program of in-service teacher training at ECE level. 

Research Questions 

 How the teacher practices can be effective teaching at ECE level in Chakwal public 

school? 
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 Does the ECE program planned can be benefited and helpful implemented in all govt 

schools of Tehsil Chakwal? 

Significance of the Study 

The execution of the Early Childhood Education program in Chakwal requires the government's 

will and the allocation of financial resources in accordance with the program's requirements. The 

study material is necessary based on the age level of the Early Childhood Education children (3 to 

5). The appointment of a trained teacher at the Early Childhood Education level is also critical to 

the program's success.  

In-service teacher training should be planned with the demands of Early Childhood Education in 

mind. The continuing professional development program should be designed in such a way that 

Early Childhood Education teachers receive excellent training in order to effectively teach in Early 

Childhood Education (Punjab education plan, 2019).The administration of the government school 

must provide a student-friendly environment.  

Literature Review 

Reflective practice has garnered significant attention in the field of Early Childhood Education 

(ECE) as a pivotal mechanism for enhancing teaching efficacy and professional development. This 

literature review examines contemporary research to elucidate the role of reflective practice in 

augmenting the impact of in-service training for ECE teachers. The review encompasses various 

dimensions, including the integration of reflective practice in teacher education programs, its 

influence on teaching methodologies, and its broader implications for teacher well-being and 

professional identity (Mahnaz & Kiran 2024a). 

Integration of Reflective Practice in Teacher Education Programs 

The incorporation of reflective practice into teacher education programs is instrumental in bridging 

the gap between theoretical knowledge and practical application. Han, Blank, and Berson (2020) 

conducted a self-study of an early childhood teacher education program undergoing reform to align 

with national accreditation policies and state certification standards. The study identified core 

challenges in integrating reflective practice and highlighted approaches to address these issues, 

emphasizing the necessity of fostering a reflective culture within teacher education to prepare 

educators for the complexities of contemporary classrooms (Mahnaz & Kiran, 2024a).  

Similarly, Recchia and Beck (2014) explored how new early childhood teachers enacted preservice 

values in their classrooms through reflective practice. Their findings underscored the importance 

of reflective thinking, child observation, and inquiry in guiding teaching decisions. The study 

advocated for differentiated instruction and collaboration, facilitated through field experiences that 

promote reflective engagement, thereby enriching teaching and learning in ECE.  

Impact on Teaching Methodologies and Classroom Interactions 

Reflective practice significantly influences teaching methodologies and classroom interactions. 

Cherrington (2018) investigated New Zealand early childhood teachers' thinking and reflection on 

their teaching interactions. The study revealed that teachers predominantly focused on children's 

experiences, often overlooking their own teaching intentions and beliefs. This finding suggests a 

need for professional development programs to encourage educators to critically examine their 

pedagogical approaches and underlying assumptions.  
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Chen (2023) conducted a study examining early childhood teachers' reflective instances, focusing 

on reflection-for-action, reflection-in-action, and reflection-on-action intersecting with technical, 

practical, and critical dimensions. The research found that reflection-in-action along the practical 

dimension was most prevalent, indicating that teachers often engage in immediate, experience-

based reflection to inform their instructional strategies. The study emphasized the importance of 

fostering reflective practices that encompass all dimensions to promote comprehensive 

professional growth (Mahnaz & Kiran, 2024b).  

Reflective Practice and Teacher Well-Being 

Beyond pedagogical benefits, reflective practice contributes to teacher well-being. Cigala, 

Venturelli, and Bassetti (2019) implemented a longitudinal training program in Italian early 

childhood education and care centers, focusing on reflective practice. The study reported 

improvements in teachers' self-efficacy, sense of belonging, and agency, highlighting reflective 

practice as a valuable tool for enhancing job satisfaction and reducing work-related stress.   

In a related study, Shea, Goldberg, and Weatherston (2018) examined the impact of reflective 

supervision on early childhood interventionists' perceptions of self-efficacy, job satisfaction, and 

job stress. The findings indicated significant increases in self-efficacy and positive overall impacts 

on job satisfaction and professional development, reinforcing the role of reflective practice in 

supporting workforce development and well-being.   

Innovative Approaches to Reflective Practice 

Innovative methods, such as digital storytelling, have been employed to promote reflective practice 

among ECE teachers. A study investigated the use of digital narratives by teachers to reflect on 

their practices and support migrant and refugee children's sense of belonging. The research 

demonstrated that digital storytelling facilitated deeper reflection and pedagogical awareness, 

offering a creative avenue for teachers to examine and enhance their instructional approaches 

(Mahnaz & Kiran, 2024c).   

Challenges and Considerations in Implementing Reflective Practice 

Despite its benefits, implementing reflective practice in in-service training presents challenges. 

These include time constraints, lack of institutional support, and varying levels of teachers' 

reflective skills. Addressing these challenges requires structured opportunities for reflection, such 

as dedicated reflection sessions, mentorship programs, and fostering a supportive community of 

practice. Moreover, integrating reflective practice into the organizational culture necessitates 

commitment from educational leaders to prioritize and model reflective engagement. 

The literature underscores the integral role of reflective practice in enhancing the impact of in-

service training for ECE teachers. By fostering critical examination of teaching practices, 

reflective practice not only improves instructional methodologies but also contributes to teacher 

well-being and professional identity. Innovative approaches, such as digital storytelling, offer 

promising avenues for facilitating reflection. However, successful implementation requires 

addressing inherent challenges through structured support and institutional commitment. 

Continued research and practice in this area are essential to fully realize the potential of reflective 

practice in ECE professional development. 
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Research Methodology 

Research Design 

In this study the quantitative design is used. The researcher used survey approach to conduct this 

study. A basic approach that is quantitative the most suitable for dealing with the situation 

presented in this research.  To conduct a actual strategy like quantitative in terms of explaining and 

analyzing teachers, perception about the in-service teacher training implementation programme.  

Population of the research 

The population of the research relies on ECE’s in-service teacher. According to Chief Executive 

Officer (CEO) Tehsil Chakwal, there were 322 public schools. All ECE in-service teachers, who 

were practicing at ECE’s  level in all government schools, were considered as the population of the 

research. The study's population consisted of in-service trained ECE teachers. In District Tehsil 

Chakwal. The list of schools was obtained from the Chief Executive Officer’s office district 

Chakwal.  

Sample and sampling technique 

Sampling is the demonstration, is away to choosing an adequately modest size of population of 

decided attributes of entire population, the rundown government schools in the Tehsil Chakwal, 

was acquired from the D.E.Os of District Chakwal. Tehsil of district Chakwal 10% ECEs was 

selected for descriptive purpose by Random Sampling. Gay (1996), states that actual investigation 

of 10-20% population is accurate for dependable.(Gay. L R 6Edition) the researcher used 175 

ECEs were taken as sample. Utilizing straight forward arbitrary sampling of average 28 ECEs 

from each school. To proceed, founded research capable to estimate delayed results of research 

purpose, requests from the whole population, the right model size was be used in accordance to 

(L.R Gay 6Edition) 

Instrument of the Study 

The instrument in this research was questionnaire guided by close-ended questions. The instrument 

that aligned with the purpose of the study was in-service teacher training performance practicing. 

The instrument was based on the literature regarding in-service practices, teacher training 

performance, and role of implementation programme planning. In-service teacher training, and 

views of impact of training performance practices training support from in-service teachers on 

school and hurdles during implementation programme. The researcher self-developed 

questionnaire for this research. The survey (questionnaire) conducted of two parts: Demographics, 

opinions about in-service training on ECE level, and implementation programme in Tehsil 

Chakwal.  

Development of Questionnaire 

After studying the related literature, the following self-developed questionnaire used for this study. 

A questionnaire with a five-point Likert scale (effective, very effective, average non-effective and 

highly non-effective) was constructed. The goal of using this rating scale was to investigate 

methods and provide a rationale for a sample point of view on in-service teacher training. The 

alternative five-point Likert scale, i.e., agree, strongly agree, neutral, disagree, and strongly 

disagree, was also prepared for second objective, To examine the implementation of training 

program at ECE level.The instrument in this study was self-developed questionnaire guided by 26 

close ended questions. Self-Designed Questionnaire was used in this study. Which contain:  



Research Journal of Psychology (RJP) Volume 3, Number 2, 2025 
 

88 
 
 

Part 1.Demographic Information  

Part 2 Question 1 to 12 for Data collection for Objective 1Part 2 Question 13 to 26 for Data 

collection.  

Total 26 Questions were conducted in the Questionnaire.  

Validity of Instrument 

In order to accuracy of the validity of the questionnaire, opinion of Three educational experts was 

constructed. The educational experts decided on the content validity and the appropriateness for 

the target population. Questionnaire was conducting and pilot tested on 28 teachers(other than 

those who participated in the main study).In order to assess the validity of the research tool and 

pinpoint potential issues in the field, the researcher conducted a pilot test of the instrument during 

visits to public ECE schools.   

Reliability of Instrument 

According to (Drost 2011) “The measurements reliability is the degree to which measurement can 

be repeated by different individuals under different circumstances, on different occasions and 

ostensibly with different instruments that measure the same construct or skills. Software called the 

statistical package for social sciences (SPSS) was utilized in the current study to assess  the 

questionnaire's reliability. By using this software researcher find the value of the Cronbach's 

Alpha. Cronbach's Alpha is a measure of the consistency of a set of items or a measure of the 

reliability of a scale. Questionnaire was evaluated in terms of structure, contents and necessary 

amendments were made accordingly by removing the ambiguous, double-barreled or over –

lapping items. The finally self-made questionnaire was taken to the field. The Cronbach’s alpha 

value of internal reliability was found to be (α = 0.71) in perceptions questionnaire. Participating 

teachers were taken into confidence by telling them that their scores on instrument would only be 

used for research process. 

Data Collection 

Questionnaire for in-service teachers were constructed personally and in-service training 

introduction was given to the respondents so they could aware about in-service training. A likert 

scale utilized in this research study was not graphical score such as widely utilized. Each results 

according as level and the information were required to conclude the level they felt to be best. It 

was a result of multiplying strongly agrees: S Regarding 5, I agree: In terms of 4, keep 3 

undecided: D As for 2 and strongly disagree: SD. As for 1, Data were collected utilizing 

questionnaire. Since researcher work in the schools of Chakwal (Tehsil), researcher had navigated 

to respondents’ school detail via the chief executive officer (CEO) Chakwal database. However, 

the CEO provided a list of all ECEs public schools of Chakwal. The 130 volunteers who shown 

attention in contributing in questionnaire and completed the informed conducted form were filled 

questionnaire. The consent form gather information about  in-service teacher training, so 

participants would  know about the importance of in-service training and also ask to me if they had 

questions before the filling of questionnaire further, contribution in the research is voluntary, and 

there was no a settlement. 

Analysis of Data 

The results were computed after interpreting the data. SPSS (V.25) was used to process and 

analyze each questionnaire item. Data was analyzed using frequencies and percentages, as well as 

Mode. The data for this study was collected by a questionnaire, which construct of quantitative 
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data. The results come from the survey's closed-ended questions were summarized using 

descriptive statistics. Findings were formed, conclusions were drawn, and suggestions were made 

based on data analysis. Each item's overall Mode was concluded. In order to assess the general 

quality of each question's responses, the Regression score for each object was decided.  

The following scale was utilized to find out R, score: EF=1, HEF=2, AV=3, NE=4, HNE=5, 

utilities in first objective, SA = 5 score A =4 score NU =3 score DA =2 score SDA =1 score The 

R, score was conducted using the formula below. 

The following formula is employed to calculate percentages: = F×100/N 61 Where: N = All 

responses received REF= Frequency of Effective responses HEF= Frequency of Highly Effective 

responses AV=Frequency of Average responses  NE= Frequency of Non Effective responses HNE 

=Frequency of Highly Non Effective ,received tSA = Frequency of strongly agreed responses tA = 

Frequency of agreed responses tUD=Frequency of undecided responses tD= Frequency of 

disagreed responses tSD =Frequency of strongly disagreed response. 

Table 1: Gender of Teachers 

Statement F P% Mode Std/dv 

Male 82 46.6   

Female 93 53.4 1.53 0.001 

Total 175 100.0   

Table 1 demonstrates that data was collected from 175 ECEs in Tehsil Chakwal. Out of 175 ECEs, 

82 were male teachers and 93 were female teachers. Overall percentage was 46.6% For male 

teachers and 53.4% for female teachers. 

Table 2: Qualification of Teachers 

Statement F P% Mode Std/dv 

Matric 16 8.9   

Intermediate 21 8.3   

Graduation 45 17.6 2 .001 

Master 75 62.6   

M.phil 18 2.6   

Total  100.0   

Table 2 demonstrates that data was collected from 175 ECE in Tehsil Chakwal. Out of 175 ECE. 

Overall Percentage of matric teachers 8.9%, Intermediate Teachers8.3%, for Graduation 

Teachers17.6%, for Masters Teachers 62.6% and for the teachers having M-Phil was 2.6%. 

Table 3: Teacher's Experience 

    Statement F P% Mode Std/dv 

01-05 21 6.7   
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06-10 42 14.8   

11-15 38 13.6 4 1.000 

16-20 48 15.9   

21-2 25 6.8   

Total 175 100.0   

Table 3 indicates that data was collected from 175 ECE in Tehsil Chakwal. Out of 175 ECE, 

Twenty-one teachers have worked for one to five years, 6.7%,forty-two for six to ten years,14.8%, 

thirty-eight for eleven to fifteen years, 13.6%, forty-eight for sixteen to twenty years, 15.9%, and 

twenty-five for twenty-five years. 6.8% and 1.000.std deviation. 

Analysis of Objective 

Table 4: Investigate the impact of in-service training on teachers performance. (Reported by 

teachers) 

I know how to use different strategies required in teaching at ECE level 

Statement Level F P% Mode Std/dv 

I know how to  

Use different 

Strategies required 

In teaching at 

ECE level.      

NE 16 9.1   

HNE 20 11.4   

AV 25 14.4 1 1.00 

EF 56 32   

HEF 58 33.1   

Table 4 demonstrates that 32% respondents were Effective and 33.1% Highly Effective to the 

statement that through training teacher know about different strategies at ECE level. Standard 

deviation 1.00 

Table 5: I use practice books for recognition Phonics and other languages activities For ECE 

level 

Statement Level F P% Mode Std/dv 

I use practice books 

for recognition 

Phonics and other 

Language activities     

NE 13 7.4   

HNE 22 12.5   

AV 28 16 3.567 0.001 

EF 60 34.3   

HEF 52 29.7   

Table 5 demonstrates that 34.3% respondents were Effective and also 29.7% Highly Effective to 

the statement that through training teacher use practice books, phonics, other languages activities 

R-s is 3.567. 
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Table 6: ECE training made me aware about helping children to practice reciting poems/ 

maths tables and reading aloud etc 

Statement Level F P% Mode Std/dv 

ECE training made aware 

about 

Helping children 

to practice reciting 

Poems/ maths / tables  

reading aloud etc.     

NE 5 2.8   

HNE 6 33.42   

AV 18 10.2 2 1.122 

EF 76 43.4   

HEF 70 40   

Table 6 demonstrates that 76% respondents were Effective and also 70% Highly Effective to the 

statement that through training teacher practice poem, table, reading aloud. R-v is 1.122. 

Table 7: Being ECE trained teacher l make managing their class effectively 

  Statement Level     F P% Mode  Std/dv 

Being ECE trained  

Teacher I make 

Managed their class 

Effectively. 

NE   7 4   

HNE  9 5.14   

AV   13 7.42 4 1.130 

EF   82 46.8   

HEF 

 

   64 36.5   

Table 7 demonstrates that 46.8% respondents were Effective and also 36.5% Highly Effective to 

the statement that through training teacher managed their class effectively R-vis 1.130. 

Table 8: After ECE training I am able to use classroom materials appropriately 

Statement Level F P% Mode Std/dv 

After ECE training 

I am able to use 

Classroom material 

Appropriately.     

NE 14 8   

HNE 10 5.7   

AV 19 10.8 2 1.268 

EF 70 40   

HEF 

 

62 35.4   

Table 8: demonstrates that 40% respondents were Effective and also 35.4% Highly Effective to the 

statement that through training teacher used classroom material appropriately. R-v is 1.268. 

Table 9: After ECE training I am able to manage the interactive classroom setting 

Statement Level F P% Mode Std/dv 

After ECE training  

I am able to  

NE 11 6.2   

HNE 22 11.4   
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Manage the interactive 

Classroom setting.   

AV 34 19.4 

 

4 1.247 

EF 40 22.8   

HEF 70 40   

Table 9 demonstrates that 40% respondents were Effective and also 70% Highly Effective to the 

statement that through training teacher managed interactive classroom setting. R-v is 1.247. 

Table 10: Through ECE training I know how to prepare contingency plan for unexpected 

problems 

Statement Level F P% Mode Std/dv 

Through ECE  

Training I know how to 

prepareContingency plan 

For unexpected problems.    

NE 7 4   

HNE 9 5.2   

AV 13 7.4 3 1.020 

EF 82 46.8   

HEF 64 36.5   

Table 10 demonstrates that 46.8% respondents were Effective and also 36.5% Highly Effective to 

the statement that through training teacher prepared contingency plan for unexpected problem. R-

vis 1.020 

Table 11: Through this in-service training I know how to mold the lesson according to the 

children level and needs 

Statement Level F P% Mode Std/dv 

Through this in-Service 

training I 

Know how to mold the 

lesson according to the 

Children level and needs.   

NE 9 5.1   

HNE 12 6.2   

AV 15 8.5 2 1.298 

EF 64 36.5   

HEF 76 43.4   

Table 11 demonstrates that 64% respondents were Effective and also 76% Highly Effective to the 

statement that through training teacher mold the lesson according children need R-v is 1.298 

Table 12: Due to ECE training I may help students in developing listings and speaking skills 

effectively 

Statement Level F P% Mode Std/dv 

Due to ECE training  

I may help students 

In developing listings, 

Speaking, skills 

NE 13 7.4   

HNE 13 7.4   

AV 28 16  1.130 
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effectively.     EF 60 34.2 4  

HEF 61 34.8   

Table 12 demonstrates that 34.2% respondents were Effective and also 34.8% Highly Effective to 

the statement that through training teacher helps children in their developing skillsR-v is 1.130. 

Table 13: Due to ECE training I may help students to learn how to tracing writing 

Statement Level F P% Mode Std/dv 

Due to ECE training I 

may help children 

To learn how to tracing 

Writing.   

NE 8 4.5   

HEF 9 5.1   

AV 22 12.5 1 1.143 

EF 68 38.8   

HEF 68 38.8   

Table 13 demonstrates that 38.8% respondents were Effective and also 38.8% Highly Effective to 

the statement that through training teacher helps children in tracing writing R-v is 1.143. 

Table 14: Due to ECE training I know how to interact with parents in order to improve 

students’ learning 

Statement Level F P% Mode Std/dv 

Due to ECE training I 

know how to interact 

with parent in order to  

improve student learning.   

NE 5 2.8   

HNE 6 3.4   

AV 15 8.5  1.147 

EF 73 41.7 3  

HEF 76 43.4   

Table 14 demonstrates that 41.7% respondents were Effective and also 43.4% Highly Effective to 

the statement that through training teacher interaction with parents to improve children learning 

effectively. R-s is 1.147. 

Table 15: ECE training helps me to cope with students having different behaviour. 

Statement Level F P% Mode Std/dv 

ECE training help   

Me to cope with  

Student having 

Different behavior.    

NE 21 12   

HNE 18 10.2   

AV 25 14.2 2 1.130 

EF 51 29.1   

HEF 

 

60 34.2   
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Table 15 demonstrates that 29.1% respondents were Effective and also 34.2% Highly Effective to 

the statement that through training teacher cope with children different behavior. R-s is 1.130. 

Table 16: Due to ECE training I am more connected with my students 

Statement Level F P% Mode Std/dv 

Due to ECE training I am 

more connected 

With my students 

NE 8 4.5   

HNE 9 5.1   

AV 18 10.2 2 1.143 

EF 70 40   

HEF 70 40   

Table 16 demonstrates that 70% respondents were Effective and also 70% Highly Effective to the 

statement that through training teacher more connected with children R-vis 1.143. 

Table 17: Due to ECE training I am being able to tackle those parents who are not able to 

teach their children at home 

Statement Level F P% Mode Std/dv 

Due to ECE training I 

ambeing able to tackle 

those Parents who are not 

able to teach 

Their children.      

NE 7 4   

HNE 9 5.1   

AV 13 7.4 4 1.132 

EF 72 41.1   

HEF 74 42.2   

Table 17 demonstrates that 41.1% respondents Effective and 42.2 % Highly Effective to the 

statement that ECE training help teacher, to tackle those parents, who are not able to teach their 

children R-v is 1.132. 

Table 18: In-service training provide teacher support to work on time 

Statement Level F P% Mode Std/dv 

In-service training 

Provide teacher 

Support to work 

On time.     

SD 22 12.5   

D 13 7.4   

N 32 18.2 2 1.143 

A 60 34.2   

SA 56 32   

Table 18 demonstrates that 34.2% respondents were agree and also 32% Highly Effective to the 

statement that through training teacher helps children in tracing writing. R-v is 1.143. 

Table 19: I am pleased with the availability of art kit at school for me and all students in my 

class 

Statement Level F P% Mode Std/dv 
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 I am pleased with 

The availability of 

Art-kit at school 

For me self and the 

children in my class.      

SD 8 4.5   

D 9 5.1   

N 29 16.5 1 1.270 

A 64 36.5   

SA 65 37.1   

Table 19 demonstrates that 36.5% respondents were agree and also 37.1% strongly agree to the 

statement that available of art-kit materials for whole class is effective. Std 1.270 

Table 20: I am pleased with the availability of basic facilities 

Statement Level F P% Mode Std/dv 

I am pleased with 

The availability of 

Basic facilities. 

SD 5 2.8   

D 6 3.4   

N 18 10.2 2 1.318 

A 73 41.7   

SA 

 

73 41.7   

Table 20 demonstrates that 41.7% respondents were agree and also 41.7% strongly agree to the 

statement that teacher pleased with the availability of basic facilities. Std 1.318. 

Table 21: I am pleased with the In-Service Training opportunities available to me 

Statement Level F P% Mode Std/dv 

I am pleased with the in-

service Training 

opportunities avail  

Able to me. 

SD 10 5.7   

D 15 8.5   

N 30 17.1 1 1.114 

A 56 32   

SA 64 36.5   

Table 21 demonstrates that 32% respondents were agree and also 36.5% strongly agree to the 

statement that teacher pleased with the availability of opportunities. Std, 1.114. 

Table 22: I am pleased with the support from the head teachers 

Statement Level F P% Mode Std/dv 

I am pleased with 

The support from 

The head instructor. 

SD 25 14.2   

D 31 17.7   

N 27 15.4 1 1.311 

A 50 28.5   

SA 42 24   
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Table 22 demonstrates that 28.5% respondents were agree and also 24% strongly agree to the 

statement that teacher pleased with the support from Head teacher. Std 1.311 

Table 23: Our head teacher lead by example through in-service training at ECE level 

Statement Level N. F P% P% Std/dv 

Our head teacher Lead by 

example through in-

service training at ECE 

level. 

SD 11 6.2   

D 10 5.7   

N 31 17.7 3 1.236 

A 55 31.4   

SA 68 38.8   

Table 23 demonstrates that 31.4% respondents were agree and also 38.8% strongly agree to the 

statement that Head teacher set example for teacher. Std 1.236. 

Table 24: Our head teacher regularly observes classes 

Statement Level F P% Mode Std/dv 

Our head teacher 

Regularly  

Observes classes. 

SD 8 9.1   

D 15 11.4   

N 35 14.4 4 1.194 

A 59 32   

 SA 58 33.1   

Table 24 demonstrates that 32% respondents were agree and also 33.1% strongly agree to the 

statement that head teacher regularly observes classes. Std 1.194 

Table 25: School inspection visits are useful for improving our teaching practice 

Statement Level F P% Mode Std/dv 

School inspection Visits 

are useful for improving 

our 

Teaching practices.   

SD 16 9.14   

D 20 11.4   

N 25 14.2 2 1.178 

A 54 30.8   

SA 60 34.8   

Table 25 demonstrates that 30.8% respondents were agree and also 34.8% strongly agree to the 

statement that inspection visits are useful, and std 1.178. 

Table 26: Teacher absenteeism is a problem at this school. 

Statement Level F P% Mode Std/dv 

 SD 22 12.5   
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 Teacher  D 13 7.4   

Absenteeism is N 28 16 3 1.192 

Problem at this A 57 32.5   

School.     SA 55 31.4   

Table 26 demonstrates that 32.5% respondents were agree and also 31.4% strongly agree to the 

statement that teacher absenteeism is problem in school. Std, 1.192. 

Table 27: There are too many children in the class for one teacher 

Statement Level F P% Mode Std/dv 

There are too 

Many children 

In the class for 

One teacher.   

SD 9 5.1   

D 11 6.2   

N 18 10.2 2 1.146 

A 68 38.8   

SA 

 

69 39.4   

Table 27 demonstrates that 38.8% respondents were agreed and also 39.4% strongly agree to the 

statement that large number of children in the class. And, std, 1.14 

Table 28: ECE training made me more punctual that leads to perform my professional duties 

well 

Statement Level F P% Mode Std/dv 

ECE training made 

Made me more 

Punctual that leads 

to perform my 

professional duties well.  

SD 10 5.7   

D 12 6.8   

N 16 9.1  1.124 

A 64 36.5 3  

SA 

 

73 41.7   

Table 28 demonstrates that 36.5% respondents were agree and also 41.7% strongly agree to the 

statement that through training teacher more punctual to perform professional duties. 

Table 29: Teacher provide support to one another 

Statement Level F P% Mode Std/dv 

Teacher provide 

Support to one 

Another. 

SD 16 9.1   

D 20 12.4   

N 35 20  1.120 

A 51 29.1 1  
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 SA 53 30.2   

Table 29 demonstrates that 29.1% respondents were agree and also 30.2% strongly agree to the 

statement that teacher provide support to one another. Std, 1.120 

Summary 

In a developing country like Pakistan, Early Childhood Education program can be very influenced 

in achieving Education for All targets. The primary goal of this study was to evaluate in-service 

teaching methods at the ECE level. An analysis of these issues was performed to identify the 

training problem and recommend Measures in the form of proposed plans to deal with the 

problem. The study's objectives were to research impact of in-service training on teachers' 

performance at the ECE level, as well as to examine the training program in institutions to execute 

the ECE program in the specified schools. The study's purpose was to provide suggestions both the 

long- and short-term suggested approaches for district-level ECE program implementation. One 

questionnaire was designed for ECE teachers. 

Before the research tools were used to gather data from study participants, they underwent 

validation. 

The data acquired from the study's sample using research methods was interpreted and analyzed in 

light of the study's objectives. 

Findings 

Demographics  

These results were reached by analyzing a survey for instructors. 

Characteristics of respondents 

1.  Majority of respondents were female, that was 93, and secondly were Male that was 92. 

2.  Majority of respondents having M.A/MSC degree. 

3.  Majority of respondents fall under category 16-20 year experience and secondly category 6-10 

years. 

Part-2 Objective 1-To investigate the teacher training practices at ECE level 

4.  The majority of the participants  demonstrate that 32% respondents were effective and 33.1% 

highly effective, So that result 65.1% were Effective to the statement  that through training 

teacher know about different strategies at ECE level which shows that the Teachers have 

supported the statement. R score is 1.348. (Table 4) 

5.  Majority of the respondents demonstrate that 34.3% respondents were Effective and also 

29.7% Highly Effective, So that the result 63.10% were Effective to the statement that through 

training teacher use practice books, phonics, other languages activities. R-s is 3.567. Which 

shows that the teachers have supported the statement. (Table 5) 

6.  Majority of the respondents demonstrate that 76% were Effective and 70%  Highly Effective, 

146% were Effective to  the statement that through training teacher practice poem, math's 
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table, reading aloud. R-v is 1.122.which shows that the teachers   have supported the statement. 

(Table 6) 

7.  Majority of the respondents demonstrate that 46.8% respondents were Effective and also 

36.5% Highly Effective, So that the result 84.13 were Effective to the statement that through   

training teacher managed their class effectively. R-vis 1.130. which shows that the teachers 

have not supported the statement. (Table 7) 

8.  Majority of the respondents demonstrate that 40% respondents were Effective and also 35.4% 

Highly Effective, So that the result 74.4% was Effective to the statement that through   training 

teacher used classroom material appropriately. R-v is 1.268. which shows that the teachers 

have supported the statement. (Table 8) 

9.  Majority of the respondents: demonstrate that 40% respondents were Effective and also 70% 

Highly Effective, So that the result 110% were Effective to the statement that throughtraining 

teacher managed interactive classroom setting. R-v is 1.247 which shows that the teachers have 

supported the statement. (Table 9) 

10. Majority of the respondents demonstrate that 46.8% respondents were Effective and also 

36.5% Highly Effective, So that the result 84.13% were Effective to the statement that through 

training teacher prepared contingency plan for unexpected problem. R-vis 1.020 which shows 

that the teachers have supported the statement. (Table 10) 

11. Majority of the respondent: demonstrate that 64% respondents were Effective and also 76% 

Highly Effective, So that the result 140 were Highly Effective to the statement that through 

training teacher mold the lesson according children need. R-v is 1.298 which show that the 

teachers have supported the statement. (Table 11) 

12. Majority of the respondents demonstrate that 34.2% respondents were Effective and also 

34.8% Highly Effective, So that the result 68.10% was Effective to the statement that through 

training teacher helps children in their developing skills. R-v is 1.130.Which show that the 

teachers have supported the statement. (Table 12) 

13. Majority of the respondents, demonstrate that 38.8% respondents were Effective and also 

38.8% Highly Effective, So that the result 76.16% were Effective to the statement that through 

training teacher helps children in tracing writing. R-v is 1.143. Which show that the teachers 

have supported the statement? (Table 13) 

14. Majority of the respondents demonstrate that 41.7% respondents were Effective and also 

43.4% Highly Effective, So that the result 84.11% were Effective to the statement that through 

training teacher interaction with parents to improve children learning effectively. R-s is 1.147. 

Which show that the teachers have supported the statement. (Table 14) 

15. Majority of the respondents demonstrate that 29.1% respondents were Effective and also 

34.2% Highly Effective, So that the result 63.3% was Effective to the statement that through 

training teacher copes with children different behavior. R-s is 1.130.  Which show that the 

teachers have supported the statement. (Table 15) 

16. Majority of the respondents demonstrate that 70% respondents were Effective and also 70% 

Highly Effective, So that the result 140% was Effective to the statement that through training 
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teacher more connected with children. R-vis 1.143. Which show that the teachers have 

supported the statement. (Table 16) 

17. Majority of the respondents: demonstrate that 41.1% respondents Effective and 42.2 % Highly 

Effective, 83.3% were Effective to the statement that ECE training help teacher, to tackle those 

parents, who are not able to teach their children. R-v is 1.132. Which show that the teachers 

have supported the statement. (Table 17) 

18. Majority of the respondents: demonstrate that 34.2% respondents were agree and also 32% 

Highly Effective, So that the result 66.2% were Effective to the statement that through training 

teacher helps children in tracing writing. R-v is 1.143.Which show that the teachers have 

supported the statement.(Table 18) 

Summary of findings (objective-1) 
In-Service training practices support the teacher to teach. In-Service training help teacher in using 

different strategies. In-Service training not a properly implement in the school, or In-Service 

training facilitate teacher for contingency plan, interaction with parents, children, tackle illiterate 

parents, who are not able to teach their children at home. In-Service training help teacher in 

developing methods. In-Service training improves practices to cope with children, in tracing 

writing, reciting poem, maths table, reading aloud books, It’s not easy to monitor children progress 

through training practices work load. 

Objective 2- to examine the training implementation program at ECE level. 

19. Majority of the respondents  demonstrate that 36.5% respondents were agree and also 37.1% 

strongly agree, So that the result 73.6% were agreed to the statement that available of art-kit 

materials for whole class is effective. Std 1.270 which show that the teachers have supported 

the statement. (Table 19) 

20. Majority of the respondents demonstrate that 41.7% respondents were agree and also 41.7% 

strongly agree, So that the result 82.14 % were agreed to the statement that teacher pleased 

with the availability of basic facilities. Std 1.318.which show that the teachers have supported 

the statement. (Table 20) 

21. Majority of the respondents demonstrate that 32% respondents were agree and also 36.5% 

strongly agree, So that the result 68.5% were agreed to the statement that teacher pleased with 

the availability of opportunities. Std, 1.114 which show that the teachers have supported the 

statement. (Table 21) 

22. Majority of the respondents demonstrate that 28.5% respondents were agree and also 24%  

strongly agree, So that the result 52.5% were agreed to the statement that teacher pleased with 

the support from Head teacher. Std 1.311. Which show that the teachers have supported the 

statement. (Table 22) 

23  Majority of the respondents demonstrate that 31.4% respondents were agree and also 38.8% 

strongly agree, So that the result 69.12% were agreed to the statement that Head teacher set 

example for teacher. Std 1.236. Which show that the teachers have supported the statement. 

(Table 23) 

24. Majority of the respondents demonstrate that 32% respondents were agree and also 33.1% 
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strongly agree, So that the result 65.1% were agreed to the statement that head teacher 

regularly observes classes. Std 1.194 which show that the teachers have supported the 

statement. (Table 24) 

25. Majority of the respondents demonstrate that 30.8% respondents were agree and also 34.8% 

strongly agree, So that the result 64.16% were agreed to the statement that inspection visits are 

useful, and std1.178. Which show that the teachers have supported the statement. (Table 25) 

26. Majority of the respondents demonstrate that 32.5% respondents were agree and also 31.4% 

strongly agree, So that the result 63.9% were agreed to the statement that teacher absenteeism 

is problem in school. Std, 1.192. Which show that the teachers have supported the statement. 

(Table 26) 

27. Majority of the respondents demonstrate that 38.8% respondents were agree and also 39.4% 

Strongly agree, 77.11% were agreed to the statement that large number of children in the class. 

And, std, 1.146 which show that the teachers have supported the statement. (Table 27) 

28. Majority of the respondents  demonstrate that 36.5% respondents were agree and also 41.7% 

strongly agree, So that the result 77.12% were agreed to the statement that through training 

teacher more punctual to perform professional duties, which show that the teachers have 

supported the statement. (Table 28) 

29. Majority of the respondents demonstrate that 29.1% respondents were agree and also 30.2% 

strongly agree, So that the result 59.3% were agreed to the statement that teacher provide 

support to one another. Std, 1.120 which show that the teachers have supported the statement. 

(Table 29) 

Summary of findings (objective-2) 

In-Service training implementation programme support the teacher to use art-kit materials 

appropriately. In-Service training programme help teacher to support work on time, Head teacher 

support is very helpful, In-Service training programme provides different opportunities during 

training sessions, regular examine the classes, inspection visits are also useful. While the issues 

found, that teacher absenteeism, and large numbers of students in ne class, the other statement that 

teacher strictly performed duties, and also teacher provide support to one another is very helpful. 

Discussion 

RQ1. How the teacher practices can be effective teaching at ECE level in Chakwal public 

school? 

The goal of this study was analyze  ECE program in government schools in Tehsil Chakwal. The 

study's findings demonstrated that the ECE program in Chakwal was successfully executed. The 

study's sample included ECE teachers from 175 ECE schools selected for the ECE program. The 

population of the study 322 comprises the entire Tehsil Chakwal. Using a simple random 

technique, a random sample of 175 ECE qualified instructors was picked at random. Each school 

has one teacher. The purpose of the questionnaire was to gather quantitative data from ECE at-

service instructors employed in ECE schools so that a comprehensive assessment of the Chakwal 

ECE program could be conducted. Information was gathered from ECE teachers. by District 

Teacher Educators (DTEs) and Teacher Educators (TEs) from the district training and support 
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center. The district educational administration was also active in gathering relevant data on time. 

The researcher, on the other hand, traveled to the 28 school tehsil to collect quantitative data with a 

research tool. The data was acquired using the questionnaire survey method and analyzed using 

SPSS. The percentages scores and regression analysis were utilized, and the analysis was based on 

the opinions of teachers who teach at the ECE level.  The study's findings showed that teachers' 

perceptions about In-Service training were better than average. Teacher agree that In-Service 

training increases their performance to teach at ECE level. Teachers concurred that In-Service 

training effectively optimizes class time. This study investigated that finding, evaluating, and 

gathering data from many sources is made possible by technology. Due to a significant network 

difficulty in the Tehsil Chakwal. 

The majority of In-Service Teachers disagreed that training implementation not to be accessible 

whenever and wherever they wanted. The study examined the preference of teachers for In-Service 

training methodology over conventional ones. The study also provides art-kit materials that In-

Service training practices for instruction enhances course quality and enables children to tracing  

writing, reciting poems, maths table, reading aloud books on their learning and development. This 

research investigates how many difficulties make tracking children progress at ECE level. 

Regarding the utilization or effectiveness of utilization of training practices, teacher tackle parents, 

children, classroom material appropriately managed successfully instructors' personal beliefs 

impact of In-Service training, ait (Lightner & Lightner-Laws, 2016; Qasem & Viswanathappa, 

2016). 

. Does the ECE programe planned can be benefited and helpful implemented in all govt 

schools of  Tehsil Chakwal ?  

• The researcher analyzed the materials relevant to the ECE while developing tools for data 

collection from the study's sample. The teachers assigned to the ECE program lacked the necessary 

degrees, certificates, and diplomas to teach at the ECE level. There were no further incentives 

provided by the government for ECE teachers to advance in their professions. The ECE teachers 

were chosen at random by the school heads, with no specific selection process. In order to properly 

care for the ECE children enrolled In Early Childhood Education levels and to assist ECE teachers, 

the caregivers assigned to the ECE program,  required further training and competencies. 

• The participation and interaction of school council members and parents was also inadequate, as 

was practiced by the program management during the execution of this ECE program. Due to 

increasing enrolment in ECE classes, The learning materials offered for the learning activities were 

insufficient to meet the criteria of the ECE school. ECE level classes were not properly served by 

specialized and unique classrooms. The government's ECE program was a promising start, but it 

needed a lot of work to offer basic amenities. The government must make significant planning 

efforts to boost the execution of the Early Childhood Education program in Chakwal.  

• Hired agencies may be enrolled to satisfy the needs of the ways for the ECE level program, as 

they currently help various educational programs in Punjab Chakwal.The effective usage of 

elementary schools offers a further chance to boost the quantity of certified early childhood 

educators for ECE programs. Any initiative that incorporates members of the local community is 

tremendously beneficial. Degrees and diplomas in the discipline of ECE level are offered by 

teacher training institutions and other universities.This is another advantage for the ECE program 

in meeting their standards. 
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• One of the major issues confronting ECE level programs was the availability of financial 

resources for an ECE program based on the needs. The art-kit material is offered to children 

participating in ECE sessions. It is possible to give material that is activity-based. Another issue 

that the ECE implementation program faced was the customization of specialized ECE courses. 

The provision of suitable restroom facilities A real prerequisite for the ECE program was the 

school's ECE level. ECE and other pre-school programs are designed for children aged 3 to 5. 

Special interactive abilities in the form of several levels were employed to encourage parents to 

enroll their children in schools, One of the major issues confronting the ECE program's 

management was the appointment of ECE level teachers based on merit. Special attention should 

be paid to trained teachers and caregivers. 

• Regular training sessions for heads and ECE teachers are required to ensure the educational 

effectiveness of this program. ECE-trained teachers should be appointed. When planning the 

curriculum for ECE education, basic prerequisites must be considered. As a result, financial 

sources of income can be raised and provided on an annual basis, roughly in line with the 

requirements. Physical activities in classrooms, restrooms, and playgrounds may be enhanced 

depending on the ECE children's age level. Competent educators selected for ECE positions based 

on their qualifications. It is important to schedule frequent training sessions for school officials and 

ECE teachers. The district educational administration should be trained in order to properly 

oversee the ECE level training sessions. Establishing the ECE program should be a collaborative 

effort between parents and members of the School Council. 

Conclusions 

The efficiency of the ECE program and its effects on children's learning capacities were 

investigated in this study. It was judged that ECE's current state was insufficient. There were some 

challenges in implementing the ECE program on the ground, A number of factors, including a lack 

of funding, access to physical and educational resources, and ongoing monitoring and assessment, 

have significantly impacted the ECE program's efficacy.  There was only one primary school 

teacher, there were insufficient financial resources for the department, and the ECE training was 

not given priority by the department, among other problems that were found. Furthermore, 

government funding for the improvement of ECE programs was not successfully allocated because 

these ECE classes lacked all of the necessary teaching-learning art-kit supplies based on the needs 

of the children in the classroom. It was also revealed that for the ECE program to be successful, 

continual monitoring and assessment procedures are essential. Consequently, there is a significant 

positive influence of the ECE program's success on the performance of in-service teachers.  This 

study used a survey to assess the program's performance. However, a questionnaire instrument can 

be used to investigate the impact of trainings. A quantitative methods research strategy, on the 

other hand, can yield more detailed and thorough data. The purpose of the current study is to 

evaluate the effectiveness of an in-service ECE teacher training program for government schools in 

Chakwal. Through the use of the theoretical framework in the early childhood education field in 

Chakwal, it will add to knowledge. It will also be a source of awareness among donors on the use 

of their funds in the ECE level. This study will also open a new path for future researchers. There 

can be done more research-based on the present research. It was concluded that impact of in-

service training on teachers performance teaching at ECE level was quite well. Their impact on 

teaching performance at the ECE level and the development of teaching strategies was positive 

during in-service training. It was also stated that the in-service training program's short and long 

term analyses increased teaching capabilities and moderated their technique. 
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Recommendations 

Following consideration of the questionnaire data, these recommendations were developed. 

1.  A short-term and long-term action plan must be developed by the government in order to 

accomplish the objective of the ECE program. Increasing ECE availability and resolving 

implementation challenges ought to be the main priorities. 

2.  The growth of the ECE program and its application in the public sector depend heavily on 

infrastructure development. Funding provisions specific to the establishment of distinctive 

early childhood education courses that are well-equipped for both learning and physical 

exercise should be made.                                                                                                             

3.  Governments should establish a distinct cadre of ECE professors with the required credentials 

and training in order to enhance ECE education in Pakistan. Additionally, the government 

ought to regularly offer pre-service and in-service training to promote a pleasant learning 

environment. To keep teachers up to date on the ECE program, refresher courses built on 

cutting-edge teaching techniques and approaches ought to be offered. 

4.  To keep a positive learning atmosphere and finish mainstreaming the ECE program, the 

government should set up an efficient monitoring and assessment mechanism. Pakistan's ECE 

program might be monitored to see how it is being implemented and developed. 

5.  To raise public knowledge of the value of early childhood education (ECE) in Pakistan, the 

government, non-governmental organizations (NGOs), and private educational institutions 

should launch public awareness campaigns. 

It is imperative that all parties involved in Pakistan acknowledge the importance of early childhood 

education. It is important to use forums, conferences, seminars, and the media to spread awareness 

of important ECE issues.   

Suggestions for Future Research 

The study will be beneficial for different stakeholders i.e. policy makers, QAED management, 

donor agencies and pre-service teachers’ education departments. The present study will help the 

QAED management, school education, school education departments as well as Govt. of Punjab to 

better plan their training program of ECE. The Punjab Staff Development Directorate is in charge 

of the initiative, which was started by the Punjabi government. The literature on the management 

of ECE programs was also examined by the researcher. Care givers were assigned to supervise the 

ECE students and assist the teachers during the teaching process.  

This program will also be monitored by an effective monitoring system. Students enrolled in the 

ECE program saw improvements in their mental and cognitive development. The ECE program 

stresses play and physical activity as methods of increasing children' interest in schools and 

learning activities while being supervised by qualified teachers. Students in the ECE program 

become ready for formal education. They range in age from three to five initiative launched by the 

Punjabi government and overseen by the Punjabi Directorate of Staff Development. The literature 

on the administration of ECE programs was also examined by the researcher. Before the 

researcher's development, a sizable number of theses, books, papers, and articles were reviewed by 

the researcher. 
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